
Observation Assistant — Report

3rd Grade ELA — Main Idea (Frogs vs. Toads)

Observation duration: approx. 14m 08s

Determine main idea and identify/support with textual details; use visual

thinking and a main-idea web

Students compared frogs and toads to determine a main idea and supporting

details, using visual thinking, paragraph-based evidence, and a main-idea

web. Teacher modeling, group discussion, and cold-calls supported evidence

use and vocabulary (e.g., “edible”). Students cited paragraph numbers when

sharing.

A. Key Statistics

Teacher Talk vs Student Talk 87% / 13%

Total Questions Asked 33

Open-ended Quesstions 16

Closed Questions 11

Check for Understanding 6

Probing / Follow-ups 7

Metacognitive 3

Average Wait Time 2 seconds

Instructions / Directions Given 27

Repeated Instructions 4

Average Turn Length 13 seconds

Question Leveling Lower: 25; Higher: 8



Feedback Moments 10

Behavioral Redirects / Norms 3

Grouping / Modality Mentions 6

Transitions / Pacing Cues 6

Language Complexity
approx. 12 wps; ~1 filler per 5

sentences

Tech / Materials Mentions 3

B. Statistical Artifacts

Questions

“What is a main idea? What’s the main idea, [PERSON_NAME]?”

“[PERSON_NAME], if you can refresh my mind about what visual

thinking means…”

“What could it be then if it’s not just a question?”

“Do you think you know what the main idea is so far? What do you think

it is?”

“What paragraph did you find that in, [PERSON_NAME]?”

Instructions / Directions

“Turn in your reading spiral to main idea… Find that main idea table.”

“Please grab one sheet out of the bucket… start doing your visual

thinking.”

“I want two supporting details about how they’re alike and two…

different.”

“When you do your text evidence, make sure you tell me which

paragraph you found evidence in.”

“Go ahead and write that down in your diagram.”



Repeated Instructions

“Tell me which paragraph you found evidence in.” reiterated at 09:11

“Head to head.” reiterated within group work norms

“Give me something they have in common/different.” reiterated at 11:46,

12:33, 13:06

Feedback, Redirects, Transitions, Praise, Checks for

Understanding

Praise: “I love that you said that.”

Affirmation: “Exactly right.”

Transition/CFU: “Okay, you guys ready?”

Norm/Redirect: “Remember, head to head.”

CFU: “Do you think you know what the main idea is so far?”

C. Question Design & Deepening Revisions

Representative questions by type with suggested rewrites that promote

deeper thinking.

Type: Open-ended

“What is a main idea?”

“What could it be then if it’s not just a question?”

“Give me a detail that you found so far.”

“Tell me a difference between [PERSON_NAME] and a

[PERSON_NAME].”

Rewording Suggestions

Quick Win: Turn broad prompts into evidence-backed stems. (rationale
+ sample language)



WHY: Open prompts elicit ideas, but adding an evidence requirement

increases rigor and aligns to RI.3.1/RI.3.2 by pushing students to ground

claims in text.

HOW: “What is the main idea? Cite one sentence from paragraph 1 or 2

that supports your claim.” or “State one difference and point to the

paragraph number.”

Medium-Term: Use compare/contrast frames to deepen synthesis.

WHY: Contrastive frames promote analysis, moving from listing facts to

organizing ideas (compare/contrast is foundational to main idea/detail

work).

HOW: “What’s the main idea AND how is it different from a possible but

weaker main idea? Defend with two details.” Add sentence stems on the

board.

Long-Term: Teach student-generated questions.

WHY: When students craft their own open-ended questions, they

internalize criteria for depth and practice metacognition.

HOW: After modeling, have pairs draft a “best open question” about

frogs/toads, swap, and answer with evidence; class upvotes most text-

dependent question.

Type: Closed

“Okay, you guys ready?”

“Is that something they have in common or something that’s different?”

“Where’d you find that out in your text?”

“What paragraph did you find that in?”

Rewording Suggestions



Quick Win: Convert binary checks into justification prompts.

WHY: Closed questions confirm correctness but don’t expose

reasoning; adding “how do you know” surfaces thinking and

misconceptions.

HOW: “Is it common or different—and what words in paragraph 3 prove

it?” Require students to quote a phrase before sharing.

Medium-Term: Use mini whiteboards for all-student responses.

WHY: Closed questions scale well to simultaneous responses,

increasing participation and quick data for re-teach decisions.

HOW: Pose: “Which paragraph?” Students hold up P1/P2/P3 boards;

follow with “underline the clue” to add text evidence.

Long-Term: Balance closed with hinge questions.

WHY: Well-designed hinge questions diagnose understanding mid-

lesson and guide branching (move on vs. re-teach).

HOW: Create a 1–2 item checkpoint: “Circle the sentence that best

states the main idea.” Use results to group students for targeted

support.

Type: Check for Understanding

“Give me a thumbs up if you think you know what a main idea is.”

“Do you think you know what the main idea is so far?”

“What paragraph did you find that in?”

Rewording Suggestions

Quick Win: Pair CFU with success criteria.



WHY: Making criteria explicit clarifies quality and speeds accurate self-

checks.

HOW: “Thumbs up if your main idea names both frogs and toads and

avoids a single detail.” Display that checklist during work time.

Medium-Term: Use targeted error analysis CFUs.

WHY: Analyzing a common wrong answer helps students avoid typical

pitfalls (e.g., confusing detail vs. main idea).

HOW: Show a sample main idea that’s too narrow; ask, “What’s missing

per our criteria?” Then revise together and re-CFU.

Long-Term: Build CFU routines into every phase.

WHY: Frequent, predictable CFUs create a feedback loop that improves

accuracy and pacing.

HOW: Plan pre-, mid-, and post-CFUs (thumbs, turn-and-talk with

evidence, exit ticket citing paragraph numbers).

Type: Probing / Follow-ups

“Who can expand on that a little bit more?”

“What else?”

“Make sure you tell me which paragraph you found evidence in.”

Rewording Suggestions

Quick Win: Standardize evidence probes.

WHY: Consistent probes cue students to deepen answers without

derailing pacing.

HOW: After any response: “Add: which words in the text make you think



that?” Students must cite or pass to a peer to add evidence.

Medium-Term: Use accountable talk stems.

WHY: Stems democratize discourse and raise rigor by structuring how

students build on ideas.

HOW: Post stems: “I’d like to add…,” “Evidence for that is… (P2).”

Require each group share to include one stem + paragraph citation.

Long-Term: Train students to peer-probe.

WHY: When students probe each other, discourse scales and teacher

talk lowers.

HOW: Assign “evidence checker” in each group who must ask: “Where

in the text?” before the group reports out.

Type: Metacognitive

“What made you write this down?”

“Does my thought have to be a question?”

“Do you think you know what the main idea is so far?”

Rewording Suggestions

Quick Win: Attach metacognition to a product.

WHY: Reflecting on choices consolidates strategy use.

HOW: Add a margin note prompt: “Why did I jot this? (clue, surprise,

connection)” Students circle their reason when annotating.

Medium-Term: Implement “My brain did…” routines.

WHY: Naming strategies (“I looked for headings…”) improves transfer.



HOW: After reading, students complete: “My brain identified the main

idea by… + detail evidence (P#).” Share 2–3 aloud.

Long-Term: Build self-questioning checklists.

WHY: Self-questions foster independence and accuracy.

HOW: Develop a laminated card: “Did I name both subjects? Did I avoid

details? Did I cite the paragraph?” Use it during all nonfiction.

Type: Higher-Order

“How do they have more in common over different?”

“What else?” (extension)

“Who can expand on that a little bit more?”

Rewording Suggestions

Quick Win: Require synthesis across details.

WHY: Synthesizing pushes beyond recall to analysis, aligning to RI.3.2.

HOW: “Combine two details (one same, one different) to explain why

the main idea must include both.”

Medium-Term: Use “better main idea” challenges.

WHY: Comparative evaluation sharpens precision.

HOW: Present two candidate main ideas; students choose and justify

with two citations, then revise the weaker one.

Long-Term: Incorporate short constructed responses (SCR).

WHY: Writing with claims and evidence cements higher-order thinking.

HOW: Weekly SCR: “Explain the main idea and support with two details



(P#).” Use a simple rubric for claim/evidence/explanation.

Type: Lower-Order

“What paragraph did you find that in?”

“Where’d you find that out in your text?”

“Okay, you guys ready?”

Rewording Suggestions

Quick Win: Add micro-why to recall.

WHY: A brief justification turns recall into reasoning.

HOW: “Which paragraph—and what word in that paragraph helped you

decide?”

Medium-Term: Sequence recall → explain.

WHY: Purposeful sequencing scaffolds deeper responses.

HOW: Plan pairs of questions: Q1 locate; Q2 explain how it supports the

main idea using a sentence frame.

Long-Term: Replace some recall with retrieval practice sets.

WHY: Spaced retrieval improves memory for key concepts.

HOW: Create 3–5 item warm-ups each week (vocab, structure,

paragraph ID) tied to nonfiction features.

D. Classroom Environment

The tone was warm and affirming, with frequent praise: “I love that you said

that” (data-ts="01:44:00") and “Excellent” during share-outs (data-



ts="12:15:00"). Respectful turn-taking was evident; students were invited to

expand ideas (data-ts="02:06:00") and debate in groups (data-

ts="13:45:00").

Clear routines were reinforced: materials procedures (“grab one sheet out of

the bucket”) (data-ts="02:48:00), discourse norm “head to head” (data-

ts="07:40:00"), and quiet visual thinking expectations (“I don’t raise my

hand. I write my thoughts down”) (data-ts="02:18:00").

Equity of participation was supported by cold calls and group-by-group

checks (“Group number four… Give me something they have in common”)

(data-ts="10:10:00"). Non-verbal CFU (thumbs) included all learners (data-

ts="00:04:00"). Redirections were minimal and embedded positively

(“Remember, head to head”) (data-ts="07:40:00").

Expanded Coaching Suggestions

Quick Win: Post visible discussion norms with roles.

WHY: Visual cues reduce reminders and increase equitable talk.

HOW: Add a mini-poster: “Head-to-head, evidence checker,

summarizer.” Refer to it before group work (data-ts="07:40:00").

Medium-Term: Implement equitable cold-calling (name sticks).

WHY: Randomized selection expands participation and attention.

HOW: Use name sticks during table share-outs (data-ts="10:10:00")

ensuring each table has two distinct voices across the lesson.

Long-Term: Student-led norms refresh.

WHY: Co-constructed norms increase ownership and adherence.

HOW: Have groups draft a norm they used well (e.g., “cite paragraph”)



with an example from class (data-ts="12:54:00"); compile into a class

anchor.

E. Instruction

Purpose was explicitly stated: “We’re going to learn… the main idea… and

why they’re supporting details” (data-ts="00:04:00"). The teacher activated

prior knowledge using analogies (chair/table) (data-ts="01:39:00"; data-

ts="01:44:00"), then clarified the “visual thinking” routine (data-

ts="02:18:00").

Modeling/scaffolds: A main idea web was constructed (“we always put the…

main idea in the center”) (data-ts="06:32:00") and students were directed

to cite paragraph numbers (data-ts="08:29:00"; data-ts="09:11:00"). Group

work with “head to head” structured collaboration (data-ts="07:40:00").

Questioning moved from concept definition to application and analysis (e.g.,

“What else?”) (data-ts="07:10:00"). Misconceptions were handled by

returning to text (“Make sure we delve back in our text”) (data-

ts="08:29:00"). Vocabulary was reinforced (“What’s another word…

edible?”) (data-ts="13:29:00").

Expanded Coaching Suggestions

Quick Win: Add success criteria to the board.

WHY: Visible criteria sharpen focus and self-assessment.

HOW: Post: “Main idea names both subjects; not a detail; supported by

2 details (P#).” Reference during CFU (data-ts="04:21:00").

Medium-Term: Plan a question ladder (recall → evidence → synthesis).

WHY: Intentional sequencing increases depth without losing clarity.



HOW: For each share-out: Q1 “Which paragraph?” (data-

ts="12:15:00"); Q2 “Quote the clue”; Q3 “Explain how it supports the

main idea.”

Long-Term: Routine written justification.

WHY: Writing consolidates evidence-based reasoning.

HOW: Weekly short response: “State main idea + 2 details with P#,”

using the class web as a prewrite (data-ts="06:32:00").

F. Assessment

Formative checks included thumbs-up readiness for main idea (data-

ts="00:04:00") and repeated evidence checks (“What paragraph did you

find that in?”) (data-ts="12:15:00"; data-ts="12:54:00"). Group-by-group

cold calls provided ongoing sampling (data-ts="10:10:00").

Feedback was specific and encouraging (“Excellent… Frog skin is slimy. Toad

skin is warty”) (data-ts="12:15:00"). The teacher prompted self-correction

via text return (“delve back in our text”) (data-ts="08:29:00").

Closure was implicit through whole-class synthesis on the organizer (data-

ts="06:32:00") and final praise highlighting debate and listening (data-

ts="13:45:00"). An explicit final CFU/exit ticket was not observed.

Expanded Coaching Suggestions

Quick Win: Add a 1-minute exit slip.

WHY: Exit data confirms mastery and informs next steps.

HOW: Prompt: “Write the main idea and 1 detail with paragraph #.” Sort

into “got it/needs support” trays for grouping next day.



Medium-Term: Use success-criteria checkboxes on tasks.

WHY: Self-assessment builds accuracy and independence.

HOW: Add a 3-box rubric to the organizer: “Named both subjects,” “Not

a detail,” “Cited P#.” Students check before sharing.

Long-Term: Develop a simple standards-aligned rubric.

WHY: Consistency across tasks improves feedback and tracking.

HOW: Create a 4-level rubric for claim/evidence/explanation; use

biweekly to track growth on RI.3.2.

G. Curriculum & Standards Alignment

Inferred standards based on observed instruction; verification

recommended. Primary alignment: RI.3.2 (Determine the main idea of a text;

recount the key details and explain how they support the main idea).

Evidence: explicit goal setting (data-ts="00:04:00"), organizer with main

idea center (data-ts="06:32:00"), and repeated paragraph-citation prompts

(data-ts="08:29:00").

Supporting alignment: RI.3.1 (Ask and answer questions to demonstrate

understanding, referring explicitly to the text), seen in “What paragraph did

you find that in?” (data-ts="12:15:00") and “Where’d you find that…?” (data-

ts="10:10:00"). Vocabulary use (“edible”) connects to L.3.4 (determine

meaning of words) (data-ts="13:29:00").

Observed enactment matches the lesson focus (main idea/supporting

details). A potential extension could involve RI.3.9 by later comparing texts

on amphibians; this lesson compared features within one text.

H. Next Steps Plan



Within 1–2 weeks: 1) Post success criteria for main idea and model against a

non-example (use organizer) (data-ts="06:32:00"). 2) Embed a three-step

questioning sequence (locate → quote → explain) for each share-out (data-

ts="12:15:00"). 3) Add a 1-minute exit ticket for main idea + one detail with

paragraph number. 4) Track participation using name sticks to widen student

talk during group reports (data-ts="10:10:00").

Observer support: Provide a template question ladder, a success criteria

mini-poster, and 2 sample exit tickets. Artifacts to collect: 5 student samples

with the organizer and paragraph citations, exit ticket histogram, and a

participation tracker sample. Follow-up in 10 school days to review artifacts

and adjust goals.

Expanded Coaching Suggestions

Quick Win: Success criteria + non-example.

WHY: Contrasting examples clarifies boundaries of quality and reduces

common errors (detail ≠ main idea).

HOW: Beside the main-idea web (data-ts="06:32:00"), show a too-

narrow main idea and revise it live using two details.

Medium-Term: Evidence-first share-out protocol.

WHY: Consistent routines free cognitive load for analysis and boost

student ownership.

HOW: Each share starts with “Paragraph # + quoted phrase,” then

explanation. Peers signal agreement with a text-based reason.

Long-Term: Build a mastery tracker for RI.3.2.

WHY: Tracking progress guides grouping and communicates growth to

students/families.



HOW: Create a simple spreadsheet logging claim/evidence/explanation

scores from exit tickets and SCRs over the quarter.

I. Overall Synthesis

Strengths

Clear purpose and routines anchored the lesson: setting the goal (main idea

+ defend with details) (data-ts="00:04:00") and establishing “visual

thinking” behaviors (data-ts="02:18:00"). The main-idea web scaffold

supported organization (data-ts="06:32:00").

Strong emphasis on text evidence: students repeatedly cited paragraph

numbers (“What paragraph…?”) (data-ts="12:15:00"; data-ts="12:54:00"),

and the teacher redirected to the text (“delve back in our text”) (data-

ts="08:29:00").

Positive culture and vocabulary development: specific praise (“Excellent”)

during share-outs (data-ts="12:15:00") and precise vocabulary checks

(“What’s another word… edible?”) (data-ts="13:29:00") elevated academic

language.

Areas for Growth

Student talk time was limited (13%); whole-class cold calls could be

broadened to include more voices per question sequence (data-

ts="10:10:00").

CFU structure was present but could be more systematic; a brief exit ticket

would provide clearer evidence of individual mastery (data-ts="04:21:00").

Closed questions were frequent (e.g., “Which paragraph?”) (data-

ts="12:15:00"). Increasing open synthesis prompts (e.g., compare two

candidate main ideas) would deepen reasoning.



Prioritized Suggestions

Quick Win: Post and reference success criteria.

WHY: Students self-check accuracy against visible targets, improving

responses on first pass.

HOW: Use a 3-item checklist during share-outs: “Names both subjects;

not a detail; cites P#,” pointing to it during CFUs (data-ts="12:54:00").

Medium-Term: Adopt a locate–quote–explain routine.

WHY: Structured responses raise rigor and reduce guessing.

HOW: After a prompt, require: 1) Paragraph #, 2) Quoted phrase, 3) How

it supports the main idea. Model once, then apply in groups (data-

ts="07:40:00").

Long-Term: Increase student talk via roles and accountable talk.

WHY: More student discourse distributes cognitive load and builds

reasoning.

HOW: Assign roles (evidence checker/summarizer) and require one

stem per share (“Evidence for that is… (P#)”) (data-ts="08:29:00").

Track speaking turns.

Brief Summary

In this 14-minute 3rd-grade ELA lesson, students determined a main idea

about frogs and toads and supported it with text evidence. The teacher

established purpose (00:04) and routines for visual thinking (02:18) and

used a main-idea web (06:32). Frequent paragraph-citation checks (12:15,

12:54) built evidence use, and vocabulary was reinforced (“edible,” 13:29).

Strengths included clarity, positive tone, and evidence emphasis; growth



areas include increasing student talk, adding an exit ticket, and elevating

open-ended synthesis prompts.


